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Disclosures



1. Define psychological safety and understand why it is important for learners

2. Describe how to assess psychological safety within a group of learners

3. Identify practices or interventions that can increase psychological safety for 

your learners
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Learning Objectives



I am not an expert in psychological safety but….  I read a lot of teaching 

evaluations, particularly students of residents and residents of faculty
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Why Listen To Me?
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The Learning Environment

Las Vegas 2011



1. They made learning fun

2. They explained things in a way that I could understand
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What Makes A Good Teacher?



1. They made learning fun psychologically safe

2. They explained things in a way that I could understand
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What Makes A Good Teacher?  Clinical Learning Environment



Psychological Safety

Definition and Importance
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Psychological Safety

Edmonson A. Psychological Safety and Learning 

Behavior in Work Teams, Administrative Science 

Quarterly 1999; 44(2): 350-383

“This paper presents a model of team learning and tests it in a 

multimethod field study. It introduces the construct of team 

psychological safety - a shared belief held by members of a team 

that the team is safe for interpersonal risk taking.”
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Psychological Safety

Edmonson A. Psychological Safety and Learning 

Behavior in Work Teams, Administrative Science 

Quarterly 1999; 44(2): 350-383
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“The researchers found that what 

really mattered was less about 

who is on the team, and more 

about how the team worked 

together.” 

How Important Is Psychological Safety

rework.withgoogle.com/en/guides/understanding-team-

effectiveness
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Structure and Clarity vs. Psychological Safety?
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Psychological Safety And Privative Concepts

“You don’t 

know what 

you’ve got ‘til 

it’s gone”
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Imagine Team Care For Patients When PS = 0

“You don’t 

know what 

you’ve got ‘til 

it’s gone”
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Imagine Trying To Learn Without Mistakes Or Risk Taking

“You don’t 

know what 

you’ve got ‘til 

it’s gone”
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ACGME Thinks PS Important For Programs

acgme.org
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ACGME Thinks PS Important For Residents

acgme.org
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ACGME Thinks PS Important For Faculty

acgme.org
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Psychological Safety And Learning In Medicine

“Mistreatment” impairs learning – large body of literature, mostly for medical students 

and nursing students

Residents and students in PBL type educational series.  Students asked about the 

importance of PS having completed the course

Tsuei et al. Academic Medicine 2019
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Psychological Safety Correlated With Patient Safety? 
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Or Not…



Prior is strong

Lived experience, 

privation thought 

experiment, 

medicine similar to 

other fields
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Posterior Probability

High likelihood that 

psychological safety 

important in the clinical 

learning environment

My Bayesian Analysis

Supporting Evidence is Weak

Correlative at best but no 

negative associations reportedx =
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Learning, Team 

Effectiveness, 

Patient Safety

Psychological Safety



How To Assess Psychological Safety
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How To Assess Psychological Safety

fearlessorganizationscan.com
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How To Assess Psychological Safety

Never Rarely Sometimes Often Always

X

X

X

X

X

X

X



Should we just ask the 

learners if they feel 

psychologically safe?
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Do Your Learners Feel Psychologically Safe
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Individual / Program / Section / Departmental Level
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How Do You Know A Faculty Member Is Interested In Your 

Education?



If they are attentive and engaged on rounds.   

they show it  

Demonstrates clear interests in my goals, how the rotation relates both to those goals and general medicine/establishing fund of 
knowledge

They will typically make an effort to teach something during the day rather than disappearing after rounds. 

They do a kind version of "pimping" (really just asking us questions) during rounds  

If they stick around after rounds and are interested to learn about my career interests and ask about what specific questions I have 
and what I want to get better at and also be accessible and willing to answer questions about training 
 

If the faculty member is engaged during discussions and willing to teach and reach out about learning opportunities.
 

They ask about it and don’t just decide what I need or what I might be interested in  

Willing to teach, acknowledges us and shows interest in our lives, actually helps with reducing the burden of tasks that are non-
educational, sticks up for residents  

They ask us if there's anything we want to learn. They take time to teach things throughout the day. 
 

Dedicating time to teaching, getting to know the residents and learning their interests/career goals. 
 

My metric for this is whether they ask (either directly or indirectly) about my goals for the rotation 
 

taking the time to understand my career goals   

when someone even if it busy and cant do a formal talk brings at least a handout on a topic discussed it can be as simple as that 

sometimes
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I know faculty are interested in my education if they ask about what my career plans are and make an effort to provide teaching 
relevant to my anticipated career. Also, I feel they are interested if they ask my goals and actually follow-up on them and ensure I 
am working towards them throughout the rotation, and provide feedback at the end. 

They take the time to teach  

Active teaching  

If they ask what our goals for the rotation are.  

regular discussions of applicable evidence based medicine. feedback at end of rotation and during rotation 

They take the explain their through process when addressing a patient and provide brief on topic teaching poitns about a patient's 
illness, disease process, medication or symptoms.  

They make an effort to teach and expand on topics that arose in rounds. They try to get to know me as an individual and explore 
my educational and career goals, and find opportunities to help me meet my educational goals. 

If they spend time during or after/before rounds reaching. 1) Taking time to actually teach, 2) asking about career goals/interests 

and then following up on that by trying to tie that to what is going on on the current rotation 

Eager to discuss about diagnosis and management of diseases in an engaging way. 

If a faculty member invests the time in teaching a topic, whether it be during rounds or during "down" time, then I believe that 

they are interested in my education.  

they teach us often 

They ask thoughtful questions that encourage learners to think outloud and learn. They create comfortable safe learning 

environments and are mentors that are approachable

 

How Do You Know A Faculty Member Is Interested In Your 

Education?



• They do a kind version of "pimping" (really just asking us questions) during rounds

• I know faculty are interested in my education if they ask about what my career plans 

are and make an effort to provide teaching relevant to my anticipated career. Also, I 

feel they are interested if they ask my goals and actually follow-up on them and ensure 

I am working towards them throughout the rotation, and provide feedback at the end. 

• They ask thoughtful questions that encourage learners to think out loud and learn. 

They create comfortable safe learning environments and are mentors that are 

approachable
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How Do You Know A Faculty Member Is Interested In Your 

Education?



How To Build Psychological Safety
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Barriers To Building Psychological Safety

Brown et al. JGME 2024
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Learner +/- Supervisor
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Supervisor +/- Learner
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Building PS 

1. Talk about it [Psychological Safety]

2. Use a scale to guide what to work on

3. Request input

4. Admit your mistakes

5. Continually reassess

1. Don’t rush to fix things

2. Build trust by being transparent 

3. Build a culture of team, not talent 

4. Build a culture where mistakes are okay

5. Establish rules of engagement
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Role Modelling Can Be Done By Everyone On The Team
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Kumar, CHEST 2023
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What Not To Do 

Kumar, CHEST 2023



• Make a plan, specific and measurable

• Ask for help, and ask for feedback
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How To Do It



1. Creating a psychologically safe environment for your learners is an expectation, is 

appreciated by learners, and probably enhances their learning +/- patient safety

2. Use available feedback to gauge how well you as an individual, or as a section, are 

establishing psychologically safe environments

3. Make a specific planned intervention with a measurable outcome
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Conclusion


	Slide 1: Psychological Safety in the Clinical Learning Environment 
	Slide 2: Disclosures
	Slide 3: Learning Objectives
	Slide 4: Why Listen To Me?
	Slide 5: The Learning Environment
	Slide 6: What Makes A Good Teacher?
	Slide 7: What Makes A Good Teacher?  Clinical Learning Environment
	Slide 8: Psychological Safety
	Slide 9
	Slide 10: Psychological Safety
	Slide 11: Psychological Safety
	Slide 12: How Important Is Psychological Safety
	Slide 13: Structure and Clarity vs. Psychological Safety?
	Slide 14: Psychological Safety And Privative Concepts
	Slide 15: Imagine Team Care For Patients When PS = 0
	Slide 16: Imagine Trying To Learn Without Mistakes Or Risk Taking
	Slide 17: ACGME Thinks PS Important For Programs
	Slide 18: ACGME Thinks PS Important For Residents
	Slide 19: ACGME Thinks PS Important For Faculty
	Slide 20: Psychological Safety And Learning In Medicine
	Slide 21: Psychological Safety Correlated With Patient Safety? 
	Slide 22: Or Not…
	Slide 23: My Bayesian Analysis
	Slide 24
	Slide 25: How To Assess Psychological Safety
	Slide 26: How To Assess Psychological Safety
	Slide 27: How To Assess Psychological Safety
	Slide 28: Do Your Learners Feel Psychologically Safe
	Slide 29: Individual / Program / Section / Departmental Level
	Slide 30: How Do You Know A Faculty Member Is Interested In Your Education?
	Slide 31: How Do You Know A Faculty Member Is Interested In Your Education?
	Slide 32: How Do You Know A Faculty Member Is Interested In Your Education?
	Slide 33: How To Build Psychological Safety
	Slide 34: Barriers To Building Psychological Safety
	Slide 35: Learner +/- Supervisor
	Slide 36: Supervisor +/- Learner
	Slide 37: Building PS 
	Slide 38: Role Modelling Can Be Done By Everyone On The Team
	Slide 39
	Slide 40
	Slide 41: What Not To Do 
	Slide 42: How To Do It
	Slide 43: Conclusion

